ILAIAIRIT TR —M T 208182

hAEBYHYIRE
FERFI—PAARIIR, thiRitbhIEFZMTIIE, AFEAl Kk, RER.
IRIBR|GPTERHFKRME T, FEAE AR HRIXFRIIE.

ERAAIRRRRBALNEER, IR, AITLIRBBHACIRNBERER. iLihiX
HRAIRIR, BN, HAFTENHEE .

IR TFRAEFTRIIE, Xt, FIAEEMNTIFEERERAIRRANSR,
NPEIMN2023FHIMIRIRERNSINERESF LT, FHEBESE: LENEERNSID
FREELT, £H, RENEIMNARALKEZEREZINFZIIEPFERIIETESIO
AFIEIES TRIGPTIERAIFIRAEFBES], IMEEIC N AEFHATRKZ B KT,

HECNRESFHT —RIAIRZFR, HERAFEMEMRIEMHIRIT, RIEFRM
HHR LA LAR AlS RS it

W 2024.03.17 12.53.43 ATEREFHERS | FHOXBIRT4? 834938035.mpd 2024-04-27 19:59
e 2024.03.26 #Chat GPT BalRfAiBiE: FEEIE mpd 2024-03-26 21:24
L 2024.03.27 FHANGPT ([AR36924E: FM.mpd 2024-04-02 21:07
L 2024.03.29 FMIChat GPT EaaRIAHELE: 2tk mp4 2024-03-29 14115
Wl 2024.04.01 AMEIFIGPT&FESME B £iF.mpd 2024-04-01 14:39

3 20240402 f0fEAnChat GPT AfESCHIBATANESS.. € & © @ 0O

L 2024.04.08 {MEiF5Chat GPT RHEREE NS HHPDFTH mps 2024-04-27 19:58
Wl 2024.04.09 13.01.20 AT E8ERICHRABEAIZTR 702422451.mp4 2024-04-27 19:59
L 2024.0410 HARSHESFI2EHRE mps 2024-04-10 14:44
4 2024.04.1118.52.25 AIZFIEFTHEE 218149675 mp4 2024-04-27 19:58

Ll 2024.04.13 12.54.43 St AftFtE BEER AIF AT EEERR7 625899227 mpd 2024-04-27 1958


http://mp.weixin.qq.com/s?__biz=Mzg3MDY3NjU3Ng==&mid=2247486110&idx=1&sn=c040df537bf20c38953332d013aaaf87&chksm=ce8b6b91f9fce287c699bb96040ad47834e1bfe7ea40d9c44bba20b3c95a9726579ff11707e8&scene=21#wechat_redirect
http://mp.weixin.qq.com/s?__biz=Mzg3MDY3NjU3Ng==&mid=2247486110&idx=1&sn=c040df537bf20c38953332d013aaaf87&chksm=ce8b6b91f9fce287c699bb96040ad47834e1bfe7ea40d9c44bba20b3c95a9726579ff11707e8&scene=21#wechat_redirect

REFRERS MISASE T ANE ST TRIERKYE,

ERRZE T, BREZHARFRRAFAINE ST EUREFTNSESHEE. GPT
BGE— T BREE, BRELERE, BEAE, 5%, RE81ME, FEGPTKSHH
VAFAMSFOFRERZR.

XAMEKXBRH, BFTIESRATR, BMARBRGPTESMARE, PBLEZFRIT LGS
M. BH—NRAFSHBAIRERNIKRERT ., HMNEB—NABEZSMNMEEE, KB
THIARERM ESERIRIA.

HIEN AR T EPEBS RGN, BEMGPTEIERTM, GPTAXREATHRAL
TR, FFEFRITIF60% LA ERIBRD EBZMGPTE/FFemkAY.

B4, LLAIAB S TR ARRIRIRTE?

MERBE L, FILASHRSIH—IHFRTT, AR—EEFBE.



¥ LEE i) LZEFS) @

BHBEFWZFNZIX—RORNEREZ AN FIERLE, FHiLGPTRIEX M
FHEIR, IHN7FNERTFEHTBIEERENBITAIERLT.

GPTiRITHUA U :

Designing a dialectical and exploratory teaching process for children around
7 years old involves carefully guiding them through the analysis of opposing
viewpoints. I'll create a step-by-step plan that allows students to engage with
the text, question their own assumptions, and develop critical thinking skills.
The entire process will use teacher-led questioning and scaffolding to foster
independent thought while exploring the different viewpoints in the article
about butterflies.

Teaching Objective:

e To help students analyze and compare contrasting viewpoints about
butterflies.

e To guide students in developing critical thinking by evaluating evidence
and reasoning.

e To ensure that students can connect the ideas in the text to real-life
observations.

Step 1: Introduction (10 minutes)

Teacher's Role:

e Set the context for the lesson and introduce the concept of critical
thinking.

e Explain that in today's lesson, the goal is to explore how ideas about
butterflies might be different and that they will need to analyze and
compare those differences.

Teacher's Script:

“Hello, class! Today we are going to talk about something fascinating -

butterflies! We're going to explore not just what they are, but how they stay

safe, how they change as they grow, and why these changes are important.

But, we're going to do something even more interesting — we're going to look

at different ideas about butterflies. Sometimes, ideas about things like

butterflies can seem opposite, and our job today is to compare those ideas.

By the end, you'll be great at figuring out why there are different views and

which ones you think make the most sense

Ill



Step 2: Reading the Text Aloud (10 minutes)

Teacher's Role:

e Read the text aloud to ensure students understand the content.

e Pause briefly after each key section to ask questions to gauge

comprehension.
Teacher's Script:

“I'm going to read a short article about butterflies. As | read, | want you to
think about what you already know about butterflies and what surprises you.
Remember, there are many cool facts here, but also some things that might
seem a little tricky. Let’s see if we can understand everything together.”

Read the article aloud, pausing after key sections.

“Do you know what butterflies do to stay safe? How do they change when
they grow? Let's listen carefully because these are important questions!”

Step 3: Initial Discussion (10 minutes)

Teacher's Role:

e Start a basic conversation about butterflies, asking students for their initial
thoughts.

e Encourage students to share personal experiences and observations.
Teacher's Script:

“Now that we've read about butterflies, what are some things you remember?
Can anyone tell me something they learned that was interesting?”

(Wait for responses)

“You said butterflies have bright colors, right? Do you think all butterflies are
colorful? Why do you think some are colorful while others blend in?”

“We also learned that butterflies change a lot as they grow. Have any of you
seen a caterpillar before? How does a caterpillar turn into a butterfly?”

(Encourage responses and build on them, guiding students toward deeper
thinking.)

Step 4: Introducing Contrasting Viewpoints (15 minutes)

Teacher's Role:

e Introduce the first contrasting viewpoint pair and guide students through
understanding both sides.

e Use guided questions to lead students to think about why both
perspectives might be valid.



Viewpoint 1: The Role of Color in Butterflies

Teacher’s Script:"Okay, now let's dive into something really exciting. We
learned that some butterflies have bright colors, but did you know that the
colors have different purposes? Let's explore two different ideas about
butterfly colors.

Some people say that butterflies use their bright colors to warn other animals
that they are dangerous or poisonous. But others say that some butterflies
are not poisonous at all. They use their colors to pretend they are dangerous
to trick other animals.

What do you think about that? Do you think both ideas could be true?”

Ask students to think about examples where pretending to be something else
helps protect animals. Encourage them to share ideas and make comparisons.

Guiding Questions:

e "Why do you think some animals pretend to be dangerous when they are
not?”

e "Do you think the bright colors are a good way to warn other animals? Why
or why not?”

e “Can you think of other animals that might trick predators by the way they
look?”

Teacher’s Follow-up Script:“It's interesting that some butterflies need to

warn predators, while others use tricks. Let's think about why that happens. If

you were a butterfly, would you want to warn or trick others? Which idea

makes more sense to you?”

Step 5: Engaging in Deeper Analysis (15 minutes)

Teacher's Role:

e Encourage students to debate the viewpoints, guiding them through
evidence-based thinking.

e Introduce the idea that both viewpoints can be true depending on the
situation, but the goal is to consider which seems more effective in certain
contexts.

Teacher's Script:

“Now that we know about these two ways butterflies use color, | want you to

imagine you are a butterfly. Would you rather have bright colors to warn

other animals, or would you rather pretend to be dangerous? Let's talk about
it. Raise your hand if you think being colorful to warn predators is better.”



(Encourage responses and follow up with, “Why do you think that's better?”)

“Now raise your hand if you think it's better to pretend to be dangerous when
you're really not.”

(Encourage responses and follow up with, “Why do you think pretending
works well?")

Guiding Questions:

e "If you were a butterfly and didn’t have any poison, how could colors help
you survive?”

e "Do you think animals that pretend to be dangerous are ever caught by
predators? Why or why not?”

Teacher’s Follow-up Script:"These are really great thoughts! Sometimes,

animals have to decide how to stay safe, and both ideas can work in different

situations. But, let’s think about when each method works best. What happens

if a predator doesn’t believe the trick? Or, what if the colors are enough to

scare them away? These are important things to think about when deciding

which is better!”

Step 6: Exploring the Growth and Change of Butterflies (15 minutes)
Viewpoint 2: Caterpillar vs. Butterfly - Why the Big Change?

Teacher’s Script:"Next, let's talk about how butterflies grow. Remember, we
read that caterpillars eat a lot and then change into butterflies. But here’s a
question for you: why do you think they have to go through such a big
change? Why don't they just stay the same their whole life?”

Encourage students to think about other animals that change and why
change might be important.

Guiding Questions:

e "Why do you think caterpillars turn into butterflies instead of just staying
caterpillars?”

e “Can you think of other animals that change as they grow?”

e "How does the change from caterpillar to butterfly help them survive?”

Teacher’s Follow-up Script:"Now, some people say that caterpillars are small

so they can hide and eat more food. But when they become butterflies, they

have to be able to fly and find more places to live. What do you think? Does it

make sense that they need to change to survive?”



Encourage discussion around the necessity of change and survival. Some
students may argue that staying small has its advantages, while others might
see the benefits of growing wings and flying.

Step 7: Discussion on Survival Strategies (15 minutes)

Viewpoint 3: Hiding vs. Surprising Predators

Teacher’s Script:"We also learned that butterflies have different ways to stay
safe. Some butterflies hide by blending into their surroundings, while others
use bright colors to scare away predators. Let's compare these two ideas. If
you were a butterfly, would you rather blend in or surprise your enemies?”

Guiding Questions:

e "What do you think is better: hiding or scaring others? Why?"

e “Can you think of a situation where blending in is better? How about a
situation where scaring a predator is better?”

Teacher’s Follow-up Script:“It's great to think about these strategies.

Sometimes, butterflies need to hide so that no one sees them. But other

times, they have to surprise their enemies to stay safe. Which method do you

think works better in the wild?”

Step 8: Wrapping Up with Reflective Thinking (10 minutes)

Teacher's Role:

e Encourage students to reflect on what they have learned, connecting the
ideas from the article to their own lives.

e Summarize the discussion by reinforcing the concept that animals, like
butterflies, have different strategies for survival based on their needs and
environments.

Teacher's Script:

“Wow, we've learned so much today about butterflies! We talked about how

they use colors, how they grow and change, and how they stay safe. What

we've learned is that there’s not always just one right answer. Sometimes,
butterflies need to warn predators, and sometimes they need to hide. They
grow and change in ways that help them survive.

Now, let’s think about how these ideas connect to other animals or even to
us. Can we think of situations where we need to change or hide, or maybe
where we need to stand out? It's all about figuring out the best way to survive
and thrive in our own environment, just like butterflies.”

Guiding Questions for Reflection:



e “What did you find most interesting about butterflies today?”

e "Did any of the ideas we talked about surprise you?”

e "How do you think we can use what we've learned about butterflies to help
us understand other animals or even our own lives?”

Step 9: Independent Work (15 minutes)

Teacher's Role:

e Have students create a drawing or a short paragraph explaining one of the
viewpoints discussed during the lesson.

e Encourage them to choose a viewpoint and explain why they think it's the
best.

Teacher's Script:

“Now that we've talked a lot about butterflies and their survival strategies, |

want you to draw a picture or write a paragraph about one idea that you

thought was the most interesting. Maybe you want to draw a butterfly that's

warning predators with its bright colors, or you want to write about how

caterpillars turn into butterflies. It's your choice! Just make sure you explain

why you think that idea is the best.”

Step 10: Closing Discussion (10 minutes)

Teacher's Role:

e End the lesson by having students share their drawings or writing with the
class.

e Reinforce the idea that exploring different viewpoints helps us understand
the world better.

Teacher's Script:

“I'm so proud of all the thinking you've done today. You've really thought

hard about how butterflies live and survive. By looking at different ideas and

comparing them, we can learn so much more than if we only thought about

one idea. Let’'s share what we've created and celebrate how much we've

learned!”

Conclusion:

Through this detailed, dialectical teaching process, students will be guided to
think critically about the various survival strategies of butterflies, the
necessity of their life cycle changes, and the importance of different
approaches to staying safe in the natural world. This lesson plan ensures that
they are not only absorbing facts but also evaluating them, making
comparisons, and developing a deeper understanding of the content.
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